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- ECE in a diverse society

Some special cnalienges Tor educators w consider

ECE agenda

& After January 2009, 2 new day, new outlook for ECE—
greater recogrition of diversity, and of children’s needs.

*# Today, issues for ECE educarors, considering the impaortant
role we piay in the lives of children, their famibies, and the
furure of our drverse soctery:

<+ Parti Culture and learning—how does culture affect

iearning, and whose culture matters?

¢ Parr 2. Languape learning in cultural contexr—what i
takes for second lanpuage learming to be additive and not
subtractive.

# Over the past § vears, our

* Folding schools accountable

# Threats to shur down

# Move towards privatization.

Tough times for our schools

schoois have changed g lor
ungder NCLE:

for raising standardized test
scares for all scudent gronps;

schools rhat are ot meetng
AYF poals;




How NCLB has affected ECE

# Huge disparities in educational eurcomes for children
in K1z have caused educators to look to ECE as a
solution to the problem;

# TWhy? Recognition that what happens in the early
years of life is critigal to farure educarional success has
led this conciusion: easly remediation of the
deficiencies that are preventing many children from
making it 1n school.

# Getring children wha are reparded as being “ar risk” of
school fatlure into school at an earlier and earlier age—
at burth, even, for some!

Finger-pointing

“The Educazjonal
Educational Researchers &
Establishment” Theornsts

Parents and
Families

E

Federal ECE policies...

Take Head Srart for example—beginning in 2004, 1n
keepinp with NCLE, there has been o mandare for early
lireracy and math preparation for 5 and 4 vear olds, what
used to be covered in kindergarten znd the first grade
even, in English of course.

How the mandate was enforced: standardized testing of 4
vear old children on letters and sounds, numerscy, addiion
and subtraction. English lexacal concents and forms,
measurement, and the 2bility to read graphs and charts
tvesl,




Think I'm kidding?

# Take 3 look at a few items
irom Head Stare’s Natonal
Reporting System imstrument
for assessing learning in four
vear oids.,

: How did 4 vear olds fare on such a test?
- Let’s see how 2 verv bright ELLs (Celina & Anh) &
performed... .

* Tt fune 2007, Head Star
Centers were required 1o test
ali childrer. In the name of
accountabibiry, Head Srare
centers risked the loss of
fundmg if children did not
shiene Improvements in tes:
scores over bime.,

Pretty good?

i # Actually not. Although both children wers being
maximally cooperative and were awesomely bright, neither
had the English to interpret 2ny of these items!

* They tried o figure our what the task calied for; thev
wdenrified something on each page that they knew

‘ something about, and offered a rezsonable response to a

prompt they dide’t understand.




Should they have done better
on a test like this?

% They are new to English. Celina's Spanish and Anb's

Viernamese were well-developed and st nghe for their
ape and experignce.

# They are four year oids:

Should they already know wards like “awarding” and
“delivering"?

Shoutd 4 vear aids know how to interprer bar graphs?

Should they aiready know how to read rulers as measures
of length and height?

It's not just Head Start

4 There is. throughout the country, a move toward
universal preschool 40 states now have state funded
programs.

# The emphasis on English and the push-down
curricubum is drrving what happens i many i not
mast programs!

% The big quesnion e asi—how appropriare are such
programs for any young child irrespective of
bacigrouad?

15 it any wonder
that this test is no
onger required?

It was scrapped in june, 2007, when
Congress resuthonzed Head Searc

*The NRS is flawed, and can not bz
used for decision-making..”

Bus don't think that is the end of
such efiare! Tesrmania is alive znd

What's behind all this?

‘¢ Remember that blame game—the zrpument that parents and
familv members 1 not preparing their children properly for
school?

‘¢ The feds (.2, the present adminisiration’s Depariment of
Egucation and NICHDYs bureauerats) and many staiz-level
policy-malers have identifed the problem as being
deficiencies in the children themsebres, and in inadeguacies
in the parents of such children, znd in their ability o give
them what thev need {e.g., language & skills),

A major trend in iservice education in far too many school
dastricts these days: studving “the culture of poverny”-the
view that it 15 hopeless 1o 11y to change family circumstances.




What’s wrong with that?

* Dioes poverty really explane poor school performance?

# A very difierent conclusion is reached when we look at

disparities in educational programs provided the children
of affluent families versus ones provided for the children of
poor families—especially from minoriry backgrounds.

Most of alf, we find in too many of the latter type of
programs, the mindser thar ehildren from ar-risk groups
(sight unseen? are going to have difficulty leaming, and will
therefore be dificult 1o teach. That's the argument for
remedial programs for young children!

Is that what they need?

% Young childrer—irrespective of their background—
reed 1o discover that they are capable of learmang, that
learning is possible. is somethung they can do with
soms effort on their pare, and a Livtie help fram others.

# Thev pet that only when opportunities to Jearn and
learning sxpenences available to them are meaningful,
are developmentally and hingusstically appropriate, and
the childresn are ready for them,

Separate tracks...

% Developmentaily appropriate practices are still followed

ECE programs for the children of more affiuent families;

A look at preschool programs for poor and minonty proup
kids (funded by the feds especiaily) will show thar while
teachers try to do what's right and needed by children,
they must capirtulate for the most part to the demands for
phonics training, math skills, and until recently, vest
PrEParation.

3

What do children need?

Time to igarn what ali children must learn well 1n the carly
vears—f{oundationat skilis for learming, how o work
conperatvely with others; how to partapats in
mstructional acuvities in 2 school serung: new wavs of
fearning. solving prebiems, and deading with expenences;

Their primars language, znd-—0K-~2 second i
iong as it 1s nor 2t the cest of their primary

affuags T00G. 85
ugﬁ:

Experiences that help them discover that books can be the
source of INTOTMATION. sestheris expenences, and knowledge,




Some crucial questions...

¢ Whar enzbles children to thrive educationally, and to
become enthusiastic and successiul learners for fife?

-+ What’s behind the disparities we find in educational
curcomes in school: unegual opportunites in
schooling’ unequal preparation for school? Janguage
and culrural difierences?

't Are developmentally appropriate practices less
important for educating some young children than for
others?

Diversity & variability

# As educarors of young children, we recognize the
cansiderable variabilicy that exist across children in
what they are ready 1o do and what they need at any
given point in time;

# As educators in a diverse sociesy, we also recognize that
there are considerable differences in what families
believe they should be preparing their children t do.

The queston of readiness

¥ Whar is readiness’ Many educators assume that there
is agreement as to what readiness is needed, and what it
means;

# Contrary t popular belief, 1t i5 1 culrurally defined
construct; notiens of readiness have in fact changed
over the vears.

% 1 ic based on what schools believe children should be
ready to do—and that, as we have seen 1s not & fixed

idea!

What we know...

# Children’s development and readiness to learn must be
considered not just in terms of what's expected of them
in schoal, but also in refation 5o the social worlds therr
families and communitics €Xpect them o grow o
and to survive in as they mature.

# Expectations must be culturaliy, secially and age
APPropriate.

H
H
i




view of
readiness

Consideration of all aspects of
children’s gevelopment in contex:
their families, their communities,

influences on their social,
emotional, spiritual, culrural,
intellectual, and linguistic
deveiopment,

| Vygorsky: __
*hildren grow into the social worlds we -
9 "

create for them.”

-expioring the world of ideas

"~ experiences, and yes, books | g B -

worlds of the
mind...

It's essential that families
participats in making
tearping, questioning,

and learning from people,

100, as cructal aspects of
famnity life.

T

Foundatons for learning

++ Begin in the home, and depend on the nurtuning
reiationships berween family members and children,

‘& ir mncledes learning how to selare to others, how o
learn from expericnces, how 1o expenence the world:

-+ A essential part of building that foundation 15 in
acouinng the mezns o communicats with tamily
mernbers and people n the primary communicy,




The socialization of children

#* A kev funcrion of the family -
teaching children what cthey
need 10 know, feel, believe, and
behave to hecome well
integrated into the life of the
farmily and primery communiry,

#  Thas includes fearning
cuiturally spproved ways of
deal:ng With new experiences,
and learning from them;

# Learning is guided by culrure,

What is culture anyway?

% This is 2 concept we talk about a lot, bur whar does i
really mean?

% Hard to define, harder to detect, and easy to
misunderstand!

# Trs most crucial aspects are the ones that are the Jeast
obvious—art least to cultural insiders!

Ways in which culture affects
learning...

[

+ The ways we think abour and approach iearning are
framed by our culiural expenences and eultures—for
exampie,

-+ How we think Jearning happens. and what role the
iearmer rather than parents, teachers and
arcumstances play in making 1t happer:

+ The conditions under whach learning can happen—how
much does strucrure, freedom. choice, observation,
exploration or necessity figure sn making it happen”

-+ Beliefs about the desirabilivy of praise and evidence of
approval in reachung and learning.




Beliefs about learning...

# Who can learn (whatsver) and who can't?
{Gender, age, circumstances, perceived individual capaciey)

# Who should decide when a person is ready wo learn
{whartever}, and what governs readmess to learn?

# Whar facilitates learning. and how should igarners respond
when learning doesn’t come easily. or when there are
barniers to learming?

# WWhat can be expected of children ar vanious ages {this
afiects our age-nonms 107 initiative, independance, and
Ymarure behavior™.

As educators...

% We need to recognize the role culrure plays in
learning, not anly in terms of how it might affect
children’s learning at school, bur also in our
expectations of how they shouid behave there, and
in recognizing the roie we must play in making
learning possible for all children!

# Tle need o assume that children are puided by
rational principles, and seek 1o understand them!

Beliefs about education

< What's the purpose of an education?

-# Whar constitutes an education worth having
~*education” versus “Education”.

-& What’s worth learning, and what is not?Why learn
or not learn something?

-# Who deserves to succeed educationally, and why?

+% What are the rewards for being educated?

Socializaton for learning

# In the carly vears of life, family members—rpuided by

cultural practice and beliefs abourt children and leaming—
prepare children to sequsre the beliefs, values, and
practices that enable them te funcrion smoothly and
suceessiuily in the world of the family and primary
communIty.

Famnily members are guided by implicit expectations and
srandards of behavior for children ar vanous stages of
development, these being culturally specinic rather than
umiversal,




Family integrity

# The process is designed 1o
preserve the meeprity of the
furnily, and to msure that its
members are able to
participate in achieving the
ramily's Jarger goals:

# What children are expected
to jearn in the cardy vears is
essential to ther
participation as famuly
members.

Socialization practices

% The content znd form of the proeess by which children are

socialized for learning are guided by tradition, but that
does nor mean that these are immutable.

# Practices and patterns can change as families find
themselves in situations where they belief chanpe 1s
desirable or necessary.

% There arg, however, far most people, some aspects of the
process that they would regard as sacrosancr: 100
important to be changed or moderated even.

Who decides what can or

,, 7shquld he modified?

# 'These are decisions that can

caiy be mace by famiites
thers are many pressures an
parents [ chanpe their ways;

Some changes are likely to
be detrmental to the
famiiy—s.g., COMMUICang
wath the children oniy 1
English even though the
'PBTCH(S are not fiuznt in
chat language,

Some changes are necessary; for
example, the society requires...

# Schooling irrespective of
gender and barth order;

# Schooling as children’s chiel
occupation until age 16718

*  Arandards for behavior and
comporiment established by
schoolsociery,

% All children must jearn and
use English for life outside
of the home,




How to achieve this?
Partnerships between
parents and teachers

Culture 1n the classroom

#* Asteachers in a diverse society, serving childeen
from diverse backgrounds, it 15 unavoidabie that
culrure will play 2 major role in shaping our
practices in the classroom!

# Three sources of cultural influence that can affect
teaching & learning at schoal: children’s home
cultures, “school culture,” and the teachers own
culoure!

What about your culture?

% As educators {reachers, program directors, teaching
assistants, or parents'), it1s imperant o know what
has influenced the ways vou think abour teaching and
learning?

% Manv influences: your education as a teacher, what

_ vou have read, your observations of children, and

i mast impur:aml‘)’, YOUr OWE EXPETIENCes 48 2 learner,
heginning in early childheod!

What's needed...

* Adpmstment & efforr on both sides:

# From educators at school: recognition of whar
children bring o school; efforts to build on ther
strengths;

# From educators at home: recognition that they
piay a big role tn preparing children to learn from
books at schoaol, and kater on, m supporung their
effurts in learming,




Part 2
Language Learning & Learning
An ecological perspeetive

The bigger picture~beyond the nitty-geitty of
preparing children with “basic siiils” for literacy and
academic jearning

Crucial guestions—what enables children to thrive
educationally, and 1o become enthusiastic readers and
tearners!

Considerztion of language a5 socialization for
fearning.

Language development-—its importance not only for
the social adjustment of ehiidren, but for their
educational development too;

How children develop the language needed for
learning at schook

The roles of edueators, both 2t home and at school,
in helping children develop the language skills they
need.

Under “No Thild Left
Behind” {NTLE), there 2re
big changes in what
schools axpect of young
children coming inc the
systemn!

Children 2re exparted to
srrive at school ready o
read, write, and handia
math, or they will indead
be left behind!




There is a lot of ik abour readiness for literacy and
tearning, much of it focused on language skills;

The expectation is that children wifl have the English
tanguage skills the school wants them to have, based
on 3 mainstream modeb—clarity of expression,
breadth of vacabulary, ability to use complex
grammatical structures, knowledge of wrn-taking
conventions in conversations, ability to include
appropriate details in sharing personal narratives.

The expectation these days is
thar all fve year olds wili be
ready for hiteracy:

They kaow that sentences are
made up of words, that words
can be broken down into
sounds, and these sounds n be
represented by symbolswdn
Engiish, of course.

This is the standard against which
ali children are udged these days,

WWhat does that mean for children who have been
reared in a different language, and according to &
different model of language socialization?

Wil the language rescurces that children bring to
school from other language and cultural backgrounds
be recognized by their teachers?

What often happens—children are “diagnosed” as
being language defayed, language impaired. as having
language disabilities. because educators at schooi ars
unabie to ook past differencest

Lanpuage is tearned, not separately, but as 2 part of & farger
cultral package—rchildren acquire the mesns eo communicate
with the importam others in their primary community in
cutturaliy sppropriate ways,

The language is much more than just 2 mezns of
communication: it tells the world who we are, what we ars
like, where we come from, and sugpests where we ara going in
life.

That involves getting one's acs together—learning when to
talic what to say. who we gan nalk to and in what way, and
under what conditions,

Chilgren zre engagad in imporant work—preparing for fife.




Yup'lit kids—speakers of “Bush
English.” who live it remote
villages along the Yukon River.
Judged by the schoots to be
“glingual -0 rea language,
2nd yeL argumerianve!
Subsistence economy-—fiuining
& fishingwabways with &
partner, sually a buddy for life;
The necestity of cooperation
and knowing your parter well,

Bast buddies—rhey are diemntly
reited;

How | came to meerview them—
study of the Bnguage resaurces
of kids along the Yukon River
invited by the regionat schooi
district,

Vst they were BrewStepher &
grry-eyed reabst: Cody 2 kind-
hearted remanuc. Their Big @sic
fearminy to think 2t one!

NE: An adult wairus can weigh 2
tons: yrzrimps weigh . 400 lbs.

Coayt

Saepin:

LCoxdy:

Wi ware ot oo, wa s 4 wabres, as'den L po poGirpoak, bave's the thing, n'den
Lo, pootrmionk mponbeej g0 s pootipooti. | e the kot

:  An'nen | pever fiv swsy..

e’ mve i You, and pobods see e, 1w bald onto & rosk, rght?

Frop, and and I sved you s e, &0,

Arrven my friend Wilr seve e, right?

Far from being alingual, thess
kitis weera as bright and vergal
—and knowledgeable as any
children | have ever met
anywiere in the worid:

Fhuge, rich yooabutaries sbout
the eritters—amything alive on
tand. sea, snd in the sir——their
imternal organ systems, plants,
how weather condidon; afisct
fife in gheir eavironment. and
2bouT weapans and hunting,

They iearned from their
parents, from relatives and
from the peopie in ther
cotmmunity, and mast of ali,
from their experiences,
They liked school (it was the
oniy place 1o Hizng O in Mg
viliage}. bt they did not see
much relevance in what was
taught thers.

Te thern, teachers and booiks
existed in a paraiiel but quite
SEBArATE UNvErsS,




Young thildren need some of
the skilis and preparation for
literacy the school expecss
them to have. put they also
have to survive sacially and
linguisticalty in the world of
the home and primary
community;

Musst they give up the means
of survival in the world of
the home and CoMmuUnity T
sugceed in sehoof!

The guestion-=—tow oo we
ke sure they are prepared
for school, bur not at the
expense of the linguistic and
social skills they need far life
in their homes and
commnities!

‘What can educstors do to
insure that the transition
between the warlds of the
home and school be smooth
and positival

Rich or poor, children fearn the fanguage(s) spoken in
their homes;

Children come to school at age 5 with language that
reflects the communicative practices in their homes
ahd community;

How waell that language supports literacy depends on
what happens after they gex to school—that kind of
tanguage is learned at school through ficeraty
experiences there.

In & diverse society like ours, many kinguages are
spoken in homes and communities—some are
vareties of English, others are indigenous languages,
many are immigrant languages,

This becomes a probiem when only one language and
in fact, only one version of thac language 45 valued as 2
fpundation for hiteracy and educational developrnent.

What happens in 2 state like Californiz, whose voters
have decided that the only language that can be used
ir schoot is English?

How language differences are treated can gready
affect sehool adjustment and later social adjustment

Children are highly sensitive to pecple’s attitudes
towards themy

Language is & crucial part of identity—it i
funcamental to how anyone rzlates to others;

Children know when people ragard them or the way
they speak as inadeguate—and in such situations,
they are unlikety to fiourish or to be enthusiasue
zbout learning.




There is substantial evidence that having good, strong.
fanguage skills is essential to schoot success.

The better their language skilis are when they start
school, the easier it wil} be for them to learn what they
must in schook-including 2 second {anguage.

idesliy, the fanguage used in ECE programs is the one
used in children’s hormes, and the cultural values and
practices are consistent with the family's,

Then there is no conflict between what Is fzarned at
school in the early years, and what is learned at home.

English is necessary and very imporant. but it is aiso
essential that children jearn the language of the home and
famibidezlly before they embaric on the learning of 2
higher smts second fanguage.

WWhat can and does happer—all 100 oftere—children put
aside and lose the fanguage of home and family as soon as
they jearn enough Engiish to get by, Does that mateer?

A strong and well develuped first language provides 2 soiid
faundation for the learning of 2 second language, for socil
deveiopmen:. 2nd for lezming alt that children must learn in
school.

A different language is used ac school than at home,
and the cultural practices & values are not congruent
with thase of the children’s families;

in such cases, the parents wilt have to work harder o
achieve a balance between home and school.

What it will take to accomplish that is 2 partership
between schoecl and home, 2 point { will return to
repeatediy.

Firse languages are the foundation for everything
imporzam in children’s fives: family intimacy, culturad
idertity, cognitive deveiopment. and communication
with the mast important others in their fivasy,

VWhiat can happen when children learn a higher status
language before the first language is well esmblished:
shifz of language loyaity and language ioss.

When that happens: parents will find it hard o
cammurnicate with their children and to teach them
what parents must reach their children at home.




The old meth of second fanguage learning:
L1+ L2 = Bilingualism
The New Math
f+1=H

That may be unavoidable. We
must woTk with parents to
prevent English from
overwhelming the primary
language 25 children acguire
English as a second language.

Parents must, with the help &
encouragemsnt of ECE
teachers, find ways to balance
the infivence of the two
languages, and to maintain
finguistiz equilibrium at home.

The home language can't aiways be supported in
sehoot: in stares ke CA especialiy, it isn't easy © do
5o,

The development of the primary language has to take
place in the home and paresits and family members will
have to be responsible for sesing thart it is done;

t jsn't ezsy for family members to do what is
necessary without support from edugators, however—
{there s 2 lot of wrong-headed thinking abour language
fezrning everywhere],

Tre strong urge w swirch
from the LI to English—
with the resulant ioss of
the L1;

Parents are tofd {2nd they
may even believe) that they
are handicapping their
children by mieracting with
tharn solety it the family
tenguage—~to they speak
English, even whan they
Gon't know English weil,

LChildren do not want to be
diflerent. They come to
believe trat the amily
language 15 & sociat barner.

Languages other than
Engtish do not thrve in the
L1, 5. pecause of socicm
political farces aperzong on
peopie.

For immgrant families, this
tendency 15 disrupuve ang
painhyl,




Mot on its own—hildren need peopls to interact
with thermn whether in a first or second language ar age
appropriate levels; they need 1o be engaged in wik;
they need to be listened to, and responded ro!

The forms of mlk that are the meost productive are
ones that promate pardcipation in learning activities
that are inherendy interesting, while learning
raeaningful materiais and skiils.

Although the ¢hildren we are talking abour are
young, early exposurs to academic language is crucial

The foundation for acadernic language development is
lzid in the early years of life—ideally at home as well
as in preschool;

Children who are exposed to the language of
sterybooks, of oral narratives, and of learning
activities in preschool are given 2 jump-starcin
dealing with such ianguage later in school.

Te the children you serve, you are teacher, caretaker,
surrogate parent, and most imperzantly, the source of
language deveiopment!

While they are with you in the preschool, you are the
center of their social world.

Big question: what's your role in heiping chiidren
gevelop the language skills they need for school?

Mow teachers £an make every aCTivity an Opportunity
for language lezrning and developrment.

Let's consider talking with children who do not know
the language you spesk-—what's erucial inzeraction.

While you are with themr—interacting with them
whether or not they understand or can respond to
you—speaking, listening to them, responding, drawing
out, expanding and so on.

tt's not how much you walk, but what you say that
marters. Question: what language is neeged!




We can distnguish between purely social or phatic
communication and what jirn Cummins has described as
cognitve and academic talk;

This second kind of talk is learned through
commusnication abourt ideas, and functions 25 an
instrument of thoughe and learning,

A way to develop such mlk is by ralking with children
abour the activities they are engaged in——most
importantly, focusing on ideas, explanations,

retationships, and concepts.

Encouraging children to talk about their experiences
and elaborating on their comments;

Engaging children in activities that invite and promote
talk;

trviting children to comment on pictures in
storybooks, on stories, and to reteli them (to the
exxent that they can, given their age).

Encouraging dramatic play—<conversations with other
chiidren around props, costumes, and other piay
materiais.

A coflaboration between an
Arabic speaking mother,
Arwa, and Master Teacher,
Kiren Wiggins-Dowier at the
Mary Mew Lazarus Child
Pevelopment Cemer at the
Caliege of San Mateo.

A two wesk acrivity in which
the thiss engaped m & major
learning activity with pre-
fieracy acriviies, ary
“rooking” aramang pley, and
Arabic enguage!

The class is muldiings!
and midticuirteal, and you
will see how Teacher
Maggte May Lam supports
2 child during the activity
in her LI Canmonese.
The tey Scodie Ansari & |
went to videotape the
ACEvitIes, the kids were
playing resaurant. serving
up Middie Eacten
delicsomsw—hurnmus, Baba
granoush, and addas!




Talking while you interac—explaining, asking questians,
describing, caliing attention, evaluating, hypothesizing, etc.

Modeling by revoicing and expanding what children say
{there were several xamples of that in the C3M-CDC
restaurant activity—the children may or may not get it
right away; it doesn't matter;

Providing useful, kindly given, haipful correctve
{eedbaci. by modeling what children are trymg to say in
3 more compiate utierance.

Calling aention not just to words, but to their
meanings and use as welk—this is analogous to the
difference between teaching children to couny, and
teaching children to count objerts;

Modeling precise or alternative ways to express what
the child is trying to say; S o

Essential to development listening and responding 1o
what chiidren have to say. encouraging mose pregse
reference 2nd characterizations!

A weli-esablished relationship berween vocabulary
development and future literacy development-—children
with well developed vocabuiaries learn £o read faster, and to
progress further in academic development than children
who start out with poorly developed vocabulzries;
According o experts on vocabulary development”
advangged 17 year olds know ca 80,000 words: to do that,
they have to learn from {3-14 words per day from the ime
they are 2 year old!

*(Gaonrgs HMillar & Parrics Gldes: "How childran learn words” 1987}

Encouraging parents to talk with 7
therr children at home: ;

Doing workshops for parents
where they discuss ways o i
expand children’s linguistic i
resources at home, and awsy from sz
home {how to maks the most out
of gunings);

Hetping parents see why it is
essenuat for them to work on
language developrnent at home,
especizily when the languzge is
not English.




A great way to support the
continued development of
the Li i5 o encourage
parents o narrste stories
around picture books, to
read 1o children (if they
can), or teli stories in the
home language:

Stories which deal with
cutturally familiar topics
and which are cubwrally
relevant are ideal,

Relping parents see that thelr
task 15 o do the best, mos
compiete job possible of
sochiing their chitdren to be
the kind of peopie they want
them to be as adults;

Tzt means they nesd te
values, befiefs, cultural
ksowiedge 8 communicative
skills required for fife in the
larger society, and in their
ewn communicy as well.

They must ziso prepare their
children from schoaol, and that
miay mean some smali thanges
in how they socialize their
children, but these changes
shiould not require thet to
change their core values or
wayt of relaung o their
chidren,

Helping parerits see thiat it will
be up to them o promote
end develop the family
language.

i takes parfnerships betweew parents

and early educafors, between home and

school, t0 ensure that ehildren have the
{anguage skills needed for learning...




